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A Study on Adult Education Practices by Yoshio Hashimoto
Kentaro KAWAHARA
The following is a study on education practices by Yoshio Hashimoto （1902 to 1985）, founder of 
the Casual Writing movement, which encouraged all people to write prose and publish their writings. 
Known primarily for the Casual Writing movement, Hashimoto also worked on a wide variety of 
activities other than the Casual Writing movement. His activities included educational programs, 
cultural activities, and local history studies. This paper aims to study the practices that Hashimoto 
worked on from the perspective of adult education in order to reveal their significance.
In this paper, the author focuses on past studies on Yoshio Hashimoto to examine how Hashimoto 
has been evaluated in terms of his personality, practices, and philosophy. No past studies have shown 
interest in Hashimoto as an educator, analyzed Hashimoto’s practices from educational perspectives, 
or evaluated how Hashimoto’s philosophy influenced those who were involved in his practices. These 
findings reveal the need to develop research on Hashimoto in the field of education. The results of this 
study on Hashimoto’s practices also indicate the value of his various adult education practices as well 
as the significance of his presence as an adult education expert rooted in his local community.
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Reconsiderando la didáctica de la gramática castellana:
una comparación con el método educativo del inglés 
－los casos del infinitivo y participio pasado－
Yusuke GOTO
La didáctica del idioma castellano en las universidades japonesas sería invalidada sin los 
conocimientos que se adquieren del inglés en la educación secundaria. Por ejemplo, gracias a dicha 
base enseñamos a los alumnos los verbos ser y estar como equivalentes del verbo inglés be sin necesidad 
de explicarles minuciosamente cúal es el atributo mismo de dicho verbo. Sin embargo, a pesar de 
la importancia que tiene el conocimiento del inglés y sobre todo el de su gramática en el campo 
de la enseñanza del castellano, nos cabe la duda de si estaríamos aprovechando con plenitud dicho 
conocimiento. 
A mi parecer, podría haber cierta “discordancia metódica” entre la didáctica del castellano y la del 
inglés, la cual arrojaría más confusión que luz al entendimiento de los alumnos. Más concretamente, 
la manera como se enseña el infinitivo y el participio pasado sería el caso más representativo de dicha 
“discordancia”. 
En cuanto al infinitivo, si en la didáctica del castellano dicho término se traduce al japonés como 
“futeishi” （不定詞） y se explica que funciona como sustantivo sin ayuda de ninguna preposición, por 
otro lado, el infinitivo del inglés （infinitive） se traduce muy frecuentemente como “genkei” （原形） 
mientras que por “futeishi” en inglés se entiende siempre junto con la preposición to, que es a su vez 
considerado categóricamente sustantivo pero acentuándose más bien sus tres usos sintácticos: nominal, 
adjetival y adverbial.
En resumen, este ensayo tiene dos objetivos primordiales. En primer lugar, presentar la 
discordancia que hay entre el castellano y el inglés a la hora de enseñar el infinitivo y el participio 
pasado, y en segundo lugar, buscar soluciones que unifiquen el conocimiento gramatical de los dos 
idiomas para lograr un mejor entendimiento del castellano por parte de los alumnos.
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Classroom Observation as an Instructional Principle for Moral Education:
Moral Education through the Creation of Conducive Learning Environments
Takayuki SATO
The purpose of this paper is to consider the instructional principle for moral education that is 
defined in Japan’s curriculum guidelines. In Japan, moral education is supposed to be taught through 
all forms of school activities. This approach is based on the principle of providing education through 
a conducive learning environment. Teachers are required to create suitable human and physical 
environments for moral education. The provision of moral education through conducive learning 
environments is indirect and extends beyond teachers’ intentions and plans. Therefore, it is important 
that they understand the reality of the moral impact that learning environments have on students. In 
order to respond to this challenge, this paper focuses on the classroom observation theory proposed 
by Philip W. Jackson in The Moral Life of Schools （1993）. Jackson created an observer’s guide for 
conducting classroom observations. The main category of this guide is “expressive morality within 
the classroom.” According to Jackson, expressive morality can be identified by observing a classroom 
in the same way as you would evaluate a painting or a poem. He considers classroom observations 
as being comparable to art appreciation, which is sometimes criticized for its subjectivity. Jackson 
refutes this criticism based on Umberto Eco’s “open works” and John Dewey’s “open-mindedness.” 
He claims that we must be subjective in order to observe beyond what we can see and hear directly. 
Although this classroom observation theory is not a specific method of moral education, it is a guiding 
principle that allows us to ascertain the reality of the moral education being provided through the 
learning environment. Understanding this principle enables teachers to provide students with moral 
guidance.
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Remarks on Adorno’s “Education after Auschwitz”
Seiji MARUKAWA
This article discusses the actuality of the view developed by the German philosopher T. W. 
Adorno in his conference paper entitled “Education after Auschwitz” （1966）, through examining 
the correlated themes of self-identity, nationalism （or “collective narcissism”）, critical thinking and 
the meaning of democracy. References are mostly made to philosophers from Arendt’s or Strauss’ 
generation to that of Balibar, Rancière or Honneth. 
One of the paper’s essential points may be this warning of Adorno: Genocide will occur as long 
as Nationalism revives. As what Adorno finally proposes to prevent this human catastrophe is nothing 
but the return to self-critical thinking by means of education （progression towards maturity and 
sound reasoning, for him the core of the Philosophy of the Enlightenment and even the prerequisite of 
democracy）, the article, in spite of all, tries to revalidate this idea based as much on Kant as on Freud – 
possibly anachronistic in our “postmetaphysical” age.
Adorno insists on the importance of early childhood education where the establishment of self is 
put into question and the identification process involving both love and hate is heavily influenced. The 
psychoanalytic approach （that Adorno argued for） will be taken into account again in considering 
education as a primary means of identity formation. Maturity will be attained when the Bild ［image］ 
of oneself comes to be established: the idea of education as Bildung going through the steps of self-
negation and rediscovery can be re-examined even if contemporary society makes it difficult to have 
such an inner dialogue with oneself. As Arendt warned us, it is the lack of this critical approach, the 
absence of reflection and autonomous thought that can produce “the banality of evil” on a collective 
basis, making the notion of Civilization meaningless.
194
Political Actors and their Participation in the Municipal Educational Policy Process: 
A Case Study in Limiting Class Size from Koumi-Town in Nagano Prefecture
Haruo AUCHI
This study delves into how officials such as mayors and council members participate in the 
introduction of original educational policies within their municipalities, and the types of policies 
that are formulated through this process. In 1985, an original policy limiting the size of classes was 
introduced in Koumi-Town in Nagano Prefecture. Although the policy was intermittently continued 
in the years following, it was in 1998 that it became widely known throughout Japan as an unique 
local educational policy via an article in the local newspaper. This paper analyses the policy process 
undertaken in 1998 through material such as interviews with the then-mayor and superintendent of 
education as well as council proceedings and other material.
The mayor at the time, Eitaro KUROSAWA, was a young politician who had been elected with 
the help of the heads of local businesses. Kurosawa’s first stint as mayor ended when it was discovered 
that he had been illegally receiving a subsidy from the prefecture. Following this, he ran in the 1998 
election and was once again elected as mayor.
For Mayor Eitaro KUROSAWA, who led the introduction of the limited class policy in 1998, re-
introducing the policy was among of the first budget-related actions he took as mayor. 
This paper focuses on the relationship between Mayor Eitaro KUROSAWA and his council 
during the introduction of the limited class policy in 1998. Research has shown that first, the limited 
class policy was approved at a time when the relationship between the council and its head was 
relatively positive; and second, the policy was not a major concern for the mayor Eitaro KUROSAWA, 
who had just won the mayoral election.
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Actual State of Dutiful-Wife-and-Devoted-Mother Education in 
Women’s Secondary Schools during the Taisho Period: 
Focusing on School Principals’ Morality Speeches and 
Rules of Conduct for Students
Hua JIANG
As is well known, school education has two different aspects to it: subject teaching and extra-
curricular education. This paper examines extra-curricular activities in women’s secondary schools in 
Japan before World War II in order to explore the actual state of dutiful-wife-and-devoted-mother 
education conducted in schools. In particular, the author focuses on the Taisho period, when there 
was a radical change in views on women, and analyzes mainly morality speeches delivered by school 
principals, addresses by governors, and rules of conduct for students. The findings lead the author to 
the following conclusions: Under the influence of World War I and the Taisho Democracy Movement, 
some school principals and governors highlighted the positive relationship between the increase 
in national power and education for women in their addresses, emphasizing the need to promote 
the personality growth of women as individuals. However, most school principals and governors 
remained negative regarding the improvement of women’s social standing and women’s rights issues. 
In addition, the majority of them supported the philosophy of women’s education during the Meiji 
period, which focused on cultivating feminine virtues. Overall, only a few of the principals’ morality 
speeches, governors’ addresses and statements, and rules of conduct for students during the Taisho 
period reflected the radical change in views on women during the same period; the author’s findings 
confirm that the primary emphasis of such speeches and addresses was on the education of women as 
dutiful wives and devoted mothers. Principals’ morality speeches and governors’ addresses were mostly 
delivered on public occasions, such as school anniversaries and admission or graduation ceremonies. 
Therefore, the basic objective of such speeches and addresses was to highlight the national policy on 
women’s secondary education and the educational principles of schools. For this reason, it may have 
been difficult to make positive statements about new views on women in such speeches.
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A Study on Educational and Cultural Exchanges between 
Japan and China after World War II: 
Focusing on Japanese Instructors at Ohira School
Xiaoying SUN
Ohira School played a significant role in building a cooperative relationship between China 
and Japan. Ohira School was established as a result of the Prime Minister Masayoshi Ohira’s visit 
to China in December 1979, which was immediately after the Cultural Revolution. The purpose of 
the school was to provide, as part of an ODA （Official Development Assistance） project, a one-year 
intensive Japanese-language training course to 120 Japanese language teachers teaching at Chinese 
universities for a consecutive period of 5 years.
The prior studies focused on the students who studied at Ohira School. But the study about the 
instructors hasn’t been researched at all. This paper focuses on the Japanese instructors and analyzed 
the circumstances that prompted them to provide Japanese language training in China at the time, as 
well as the specific aspects and significance of their experience with Chinese culture. I have interviewed 
11 instructors who had lectured at Ohira School from 2012 to 2014. Each interview basically lasted 
for 1 hour to 8 hours. This study employs coding and narrative analysis to the interview conversation. 
First, the author analyzes the career backgrounds of the Japanese instructors prior to their teaching 
at Ohira School. Next, their experiences with Chinese culture at Ohira School, including daily life 
experiences as well as teaching at the school, are discussed. Finally, this study examines the significance 
of Ohira School for Japanese teachers.
The results of this study reveal, first, that the Japanese language teachers trained at Ohira School 
were outstanding researchers and outstanding human beings as well as outstanding Japanese language 
instructors. Second, Ohira School not only provided Haruhiko Kindaichi and other eminent experts in 
Japanese language studies and education with opportunities to teach Japanese language and promote 
Japanese language education in China, but also played an important role in training young Japanese 
teachers in Japanese language education. Third, Japanese teachers’ views on China and the world were 
altered to be more tolerant with less bias during this period of teaching at Ohira School.
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The Significance of Extra-curricular Activities in English Public Schools Today
Hajime FURUSAKA
English independent schools are a type of private school that is financially independent from 
the British government. Approximately 7% of UK pupils in the same age group attend independent 
schools. A subset of Independent Schools designated as English Public Schools has historically played 
the role of ‘training schools for creating gentlemen’.
In recent times, however, the role of the Public School has tended to shift from ‘training schools 
for creating gentlemen’ to ‘preparatory schools for higher education’. The 1988 Education Reform 
Act implemented during the Thatcher Administration exercised a significant impact on this tendency. 
As a result of this Act, schools’ performances on public examinations were published as ‘league tables’, 
and came to affect the number of applications to each school. It is possible that this system was one of 
the reasons that such schools began to emphasize academic subjects.
Consequently, many independent schools similarly began to emphasize level of academic ability 
and strictly select pupils for ability during the admissions process. Nevertheless, these schools continue 
to promote not only academic subjects but also sports, music, drama and other activities that are not 
directly relevant to university admission. Indeed, although it is undeniable that in recent years many 
schools in the UK value above all academic skills for university entrance, independent schools still 
engage aggressively in a large and varied non-academic curriculum including sports and arts.
This paper focuses principally on what are called ‘The Nine’; that is, the nine most traditional 
independent schools amongst the English Public Schools, and demonstrates the current state of the 
diverse extra-curricular activities conducted in independent schools. Through this survey it is shown 
that extra-curricular activities, which form an important part of the education provided in ‘preparatory 
schools for higher education’, often contribute significantly to pupils’ advantages when applying to 
competitive universities and for their own futures after university.
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A Study on Japanese Education in Tianjin from 1930s to 1940s: 
Focusing on the No. 1 Japanese Overseas Students in Tianjin China-Japan Middle School
Xue LI 
This paper examines the learning and living conditions of young Japanese overseas students who 
were sent to Tianjin by the Japan government from the 1930s to the early 1940s and accepted at the 
Tianjin China-Japan Middle School （天津中日学院） through investigating historical materials of the 
Ministry of Foreign Affairs Historical Materials Museum, reports of the Toa-dobun Association, and 
the memoirs of the people involved.
In the 1930s, The Ministry of Foreign Affairs began sending students to China as a part of 
a project involving cultural activities with China （対華文化事業）. These overseas students were 
categorized into 3 types: No. 1 （students that completed elementary school）, No. 2 （students that 
completed middle school） and No. 3 （students that completed college）. Among these students, the 
No.1 overseas students （第一種補給生） were most valued. The Tianjin China-Japan Middle School 
provided education for these overseas students from 1930 to 1945. During these 16 years, Tianjin 
China-Japan Middle School accepted 48 of the No. 1 overseas students, and 32 out of 48 graduated. 
The graduates continued their education at universities in China.
Tianjin China-Japan Middle School set up preparatory courses for these overseas students. When 
the students completed these preparatory courses, they were admitted to regular courses. The school 
also employed Chinese teachers, and set up Chinese lessons for these overseas students. By completing 
the Chinese education, the ability of these overseas students to understand Chinese was “amazingly” 
enhanced.
The overseas students lived together with the Chinese students under the same roof, so they were 
able to have deep conversations with them. The overseas students not only played various sports but 
they were also encouraged to go on school trips to Beijing and Tianjin so that they could deepen their 
understandings of China.
However, during the Sino-Japanese war, as the education for the Japanese students in Tianjin 
China-Japan Middle School was forced to serve the aim of militarism and nationalism, the school 
became a device for colonial education.
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History Education in Renationalizing and Denationalizing Estonia: 
From a Textbook Comparison Perspective
Hiromi KOMORI
In the present age of globalization, some politicians expect history education to enhance a 
country’s national identity, as well as to deepen one’s understanding of others. 
This paper aims at exploring the contours of public knowledge through an analysis of history 
textbooks. As Soysal indicates, history textbooks are representative of officially selected, organized, and 
transmitted knowledge. They are products of contestation and consensus （Soysal 2005; 14）. Certain 
insights have been gained in the field of textbook analysis, but regarding the former socialist countries, 
research in this area has only just begun.
Estonia, a former republic of the USSR, regained its independence in 1991. Since then, it has 
faced the challenges of renationalization and denationalization simultaneously in the process of 
integrating toward the European Union. Estonia had to recover its national institutions, including the 
education system, but it was also imperative that it integrate the Russian-speaking minority who had 
come to Estonia during the Soviet period into society.
The system of textbook publication is rather liberal in Estonia. However, due to the small market 
for textbooks （because of the small population）, the number of authors of history textbooks is quite 
limited. Moreover, these professional historians, who write history textbooks, are at the same time 
politicians who have nationalistic tendencies. Therefore, history textbooks in Estonia, which require 
students to memorize their content, cannot escape having a certain orientation. 
It should be emphasized that there is no commonly agreed upon answer concerning how and 
what we should teach students in instructing history. The Japanese regard the European counties as 
a model for achieving a reconciliation of nations through history education. However, this is not the 
case with the former socialist countries. Regarding the Western European countries that also grapple 
with social integration, as they face an influx of immigrants and the separatism of different regions, 
they cannot but expect history education to have an impact on society.
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A Study on International Exchange Programs via Education:
Academic Exchange between Waseda University’s Faculty of Education and 
Integrated Arts and Sciences and the University of London’s Institute of Education
Hiroyuki TANAKA, Tetsuo HARADA, Makoto HORI,
Takao MIMURA, Kumiko MURATA, and Aya YOSHIDA
The following is a report on the activities of the Research Committee on the Promotion of 
International Exchange: Academic Exchange between Waseda University’s Faculty of Education and 
Integrated Arts and Sciences and the University of London’s Institute of Education.
Waseda University’s Faculty of Education and Integrated Arts and Sciences and the University 
of London’s Institute of Education signed a Memorandum of Understanding regarding international 
exchange between the two organizations in May 2011 and have developed activities on an ongoing 
basis to this day. During fiscal 2012 and 2013, student exchange programs were planned and 
implemented based on the review of the bilateral activities developed during fiscal 2011 and 2012. 
School visits, including both short stay and short visit programs, were most highly evaluated in the 
review. The authors’ results indicate that school visits provide students with particularly valuable 
experiences. The Japan Student Services Organization’s scholarship program plays an extremely 
important role in promoting student exchange activities. The universities officially concluded an 
exchange agreement in April 2014, so more student exchanges are likely to take place going forward.
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Evaluation Based upon Student Feedback regarding the Use of Active Learning
 and Audience Response System in the Classroom
Tadao MIO
In our enhanced learning program, various initiatives have begun in university classrooms, 
including the introduction of activities generating interest, such as active learning and trials involving 
students participating with clickers （Audience Response Systems）. However, it cannot be said that 
this new method of teaching/learning has yet spread widely enough to be routine practice in day-
to-day teaching. The reason for its failure to become widely accepted is due to a number of attempts 
having given the impression that they were staged only for faculty development （FD）, or that 
those who did undertake it were only the ones interested in improving their method of teaching. 
Consequently, most teaching staff found it hard to see concrete benefits for themselves. We report 
here our method of verifying the outcomes from efforts to improve the learning method based upon 
a questionnaire survey after each class session. As a result, it was found that students tend to enjoy 
increased overall satisfaction with their class when they had group activities in the classroom or when 
they were able to review through each others reports （peer review）, in contrast to passively listening 
to lectures only. In addition, there were many positive feedbacks to the use of clickers as a way of 
encouraging students to actively participate in the classroom. Furthermore, special note will be made 
in this report about how the actual use of clickers must take into account whether specific terminals 
are used or mobile phones accessing the web.
202
